|

; Issue n°78

Proceedings II

... and other articles
2013 APAC ELT Convention

Associacio

de Professors |
Professores d'Anglés
de Catalunya




ELT - Convention
2014

English
in Action
24 /7

apac February 20th, 21st & 22nd
Proessys ko Universitat Pompeu Fabra |
Campus Ciutadella
= Ramon Trias Fargas, 25-27

U Barcelona



EDITORIAL AND
COMMUNICATION TEAM

Editors
e Neus Serra
o James McCullough

Col-laboradors
e Paqui Lorite

e Esther Martin
¢ Mireia Raymi
e Neus Figueras
¢ Miquel Breton
« Ana Aguilar

Portada
Angels Oliva

Maquetacié i Impressio
Impremta Pages

¢/ Can Planes, s/n
17160 ANGLES (Girona)
Tel. 972 42 01 07

Fax 972 42 22 67

Gran Via de les

Corts Catalanes, 606, 4t 3a F-G
08007 Barcelona

Tel. 93 317 01 37

Fax 93 342 55 81

e-mail: info@apac.es
http://www.apac.es

Revista nam. 78
February 2014

D.L. B-41180/1998
ISSN 1137 - 1528

Contents

ELT CONVENTION 2013. Proceedings part ll

Let's Talk about Our Town and Present it to the World
by M.L Forjan and V.Séanchez, 4

Upgrade your Lessons and Improve your Student’s
Communicative Skills by M.L Forjan and V.Sanchez, 7

Speak, Record and Share our English in the Blog
by Oscar del Estal, 12

Making the Most of our CLIL Lessons: How and Why?
By J. Fusté and C. Santamaria, 17

Innovative Reaching Methods to Help Make the English Class More
Entertaining by A.Roman, D.Méndez and A.Diaz-Pavoén, 24

Having Fun While Learning: English Day at INS Viladecavalls
by A.Romén, D.Méndez and A.Diaz-Pavén, 30

Becoming Little Scientits: A Case Study of Technologically-
Enhanced Project-Based Language Learning
by M.Dooly, M. Mont and D.Massats, 34

The Use of Prezi for Storytelling: Psycholinguistic Reasons
by E. A. Lockhart, 41

Nothing. Just Games
by C. Ibafiez, 45

Engaging Learners with Special Educational Needs
by Romulo Neves, 48

The Value of English Culture
by C. Wilson, 52

CONTRIBUTIONS

A Paradigm Shift:
Questioning the Global Educational Reform Movement
by Yong Zhao, 55

The Future of Teaching
by J. MacBeath, 64

Taking a teenangle on Task Design
by C. Roland, 66

Competencial Benefits of a Linguistic and Cultural Exchange
by C. Mallol, 72



Becoming Little Scientists:
A Case Study of Technologically-
Enhanced Project-Based Language Learning

By Melinda Dooly, Maria Mont and Dolors Masats

”l'hisarticleexplaimaten—weekianguagepmjcctthatmade useofvideoconferencing
and ‘machinima’ (short video-clips ﬁalunng Virtual World avatars) to introduce
young language learners (7 to 8 years old) to concepts of good and bad habits related
to personal hygiene, physical activities, and eat ing. Wit in the project-based language
learning approach (PBLL), the students gained new information about the topic under
study, and this information was then used to communicate (in the target language of
English) in order to resolve related problems with thenr peers. Their peers included
both local classmates and Austrian partners, whom they were ‘tele’-collaborating with.

Melinda Dooly 1s a teacher educator in the Education Faculty of the Universitat Autdnoma de Barcelona (Spain). She teaches English as a Foreign
Language Methodology (TEFL) and research methods courses, focusing on telecollaboration in education. Dr. Dooly is a member of GREIP (Research
Group on Pluritingual Interaction and Teaching) and is actively involved in various national and international research projects. Her research addresses
teachier preparation and the use of Technology-Enhanced Language Learning (TELL) and Computer-Mediated Communication (CMC). Dr. Dooly’s
current research interest is in project-based telecollaborative language learning and very young learners.

Maria Mont is an English teacher and a translator and interpreter. After studying English language courses in the UK, Australia and Canada, she
has worked as an English teacher since 2005 in both state and private schools. She currently teaches primary and very young learners at Escola Sant
Jordi in Mollet del Vallés, where she implements Artigal’s method and experiments with the use of ICT in the foreign language class. She has co-
coordinated and been actively involved in two government-funded projects at her school. She takes part in pre-service teacher education by mentoring
local and Erasmus student-teachers and is also actively involved in in-service teacher training programs and in the development of joint ICT-mediated
language innovation projects, At the moment she is also the director of Xperienceit, idiomes al estranger which organizes English immersion programs
for both adults and teens i the USA.

Dolors Masats is a teacher trainer and researcher at the Universitat Auténoma de Barcelona. She has got a B.A. in English Language and Literature
and a Ph.D. in Educational Sciences from the same university. She is a full-time lecturer in the Department of Language Teaching Methodology in
the Faculty of Education of the Universitat Autdnoma de Barcelona, where she tutors student-teachers and teaches Language Methodology courses at
undergraduate and graduate levels. She is also involved in in-service teacher training workshops. Dr. Masats is a member of GREIP (Research Group
on Plurilingual Interaction and Teaching) and is actively involved in various national and international research projects and is vice-president of the
EDILIC (Education et DIversité Linguistique et Culturelle) International Association.
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Introduction

As part of the wider research project entitled
Plurilingual, audiovisual and digital competences
as means to construct knowledge in multilingual and
multicultural communities of practice (EDU2010-
17859), financed by the Spanish Ministry of Science and
Innovation, the project entitled ‘Healthy Habits’ was
telecollaborative for both the student participants and
the researchers and teachers involved. Using computer-
mediated communication (CMC) the primary education
teachers and materials developers planned, designed
and made necessary adjustments to the project during
the entire period of implementation. And during the
implementation, the students from both classes engaged
in CMC to use the target language (English) for shared
learning about healthy habits related to everyday
activities such as eating, keeping clean, being active and
avoiding vices.

Astheuseof computer—mediated communication
(CMC) has emerged as a salient means of promoting
language learning, telecollaboration in education has
been on the rise; subsequently, several definitions of
telecollaboration have been proposed. According to
Helm, Guth and O’Dowd (2012), telecollaboration,
also known as Online Intercultural Exchange (OIE),
involves using online communication tools to engage
classes of foreign language (FL) learners in online
communication and collaboration with partner classes
in distant locations. Dooly (2008) argues that in the
educational arena, the focus should be on ‘collaboration’
at a distance (the prefix tele- signifies distance). In the
last fifteen years, there has been a growing interest in
research and practice of telecollaborative practices in
Janguage teaching and learning, especially as teachers
and learners become more familiar with what Thorne
(2012) calls “conventional Internet-mediated tools” (p-
19).

However, proponents of telecollaboration in
language learning do not point to more facile means of
communication between distanced learners as the only
reason for integrating this approach into the learning
process. Adherents of this approach underline the
role of computer—mediated communication in shared
knowledge construction, based on collaborative student
interaction (Lamy & Hampel, 2007; Miiller-Hartmann
& Schocker-v. Ditfurth, 2008). Key to successful
implementation of network-based shared knowledge
construction is careful planning of the entire sequence.

[A] communicative-based environment
does mnot guarantee that learning
takes place. The task design and its
implementation are key elements for

efficient language learning to develop
_a carefully designed task or activity
that requires online co-construction
of knowledge not only provides
opportunities for target language practice,
it also helps integrate language use as the
means of the shared knowledge-building,
thus further enhancing purposeful
communication. (Dooly, 2011: 69)

This was the underlying rationale for the
close collaboration, facilitated through “conventional
Internet-mediated tools” (Thorne, 2012: 19), between
partner teachers, based in Catalonia and Austria- and
partner researchers, based in Catalonia and the USA. In
short, teachers and researchers ‘walked the walk’ before
requiring the students to participate in telecollaborative
events of their own. Concretely, the participants involved
in ‘Healthy Habits’ were tWo EFL primary education
teachers: Manuela Ebner (Austria) and Maria Mont
(Spain); teacher educators and researchers Melinda
Dooly, Dolors Masats (Spain) and Randall Sadler
(USA). The materials were developed by Melinda
Dooly and Randall Sadler, in close consultation with the
EFL teachers and with some collaboration from student-
teachers enrolled in Dooly and Sadler’s university
classes at the time.

Project Design

‘Healthy Habits’ was designed from the perspective
that language practice and knowledge acquisition are
part of the same process, thus the project endeavoured to
create learning opportunities that allowed the students to
become immersed in the use of the target language while
learning to work in groups (face-to-face collaboration
and online collaboration). The students also came to
relate topics across subjects and to reflect on the relevance
of the learnt concepts since, apart from direct subject
knowledge (good habits, bad habits, specific lexicon),
students were required to reflect on ‘cause and effect’
of the daily actions that were the focus of the project
(e.g. brushing teeth, eating too many sweets, sleeping
enough, etc.). Additionally, all participants (students,
teachers and researchers) gained increased awareness
of the importance of opening up the learning process
in order to include others outside of the classroom. And
of course, as is the basis of all communicatively based
approaches to language learning, students could practice
and improve their English for a real purpose.

Tt should also be noted that the students were
also carrying out transdisciplinary activities in other
subjects that corresponded with the knowledge being
acquired in this project. For instance, students worked
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on healthy food in Catalan and Spanish language
courses (thus acquiring lexicon in three languages
simultaneously) and the in-school collaboration
culminated in a field trip to the local market to buy fruit
for a ‘healthy snack-time’.

In order to introduce the students to the main
ideas of the project, different strategies and materials
were combined into the ten-week project. Through
weekly (and at times, daily) online meetings between
the EFL teachers and the materials developers, activities
were conceived, discussed, and designed (note that the
initial planning of the overall project began several
months before first implementation, these meetings were
generally for “fine-tuning’). In-class teaching strategies
included role-playing and dialogic use of common
resources such as flashcards, posters, and worksheets.
For instance, in order to introduce specific vocabulary
that would be needed to discuss healthy and unhealthy
habits, special flashcards were made that could be used
throughout the project. These were ‘handmade’ because
of the very specific nature of the required lexicon (‘lice’,
‘bad teeth’ and ‘spots’ are not usually high on publishing
houses’ lists of ‘need to know” words).

Through iterative use of the materials, the
students had continued exposure to the target content
(both linguistic and conceptual). For example, the
flashcards had a recurrent role in the on-going activities
— students used them to create posters, play games, and
exchange information in videoconferences with their
online partners. The images used in the flashcards also
served as visual aids to facilitate students’ comprehension
of oral texts, as in the case studies (explained in more
detail further on).

The use of technological resources was also
backbone to the project. Students were introduced to the
general concepts of what they would be doing during
the ten weeks through an initial ‘meeting” with two
‘avatar scientists’ (characters created for this context in
the virtual world, Second Life). The ‘avatar scientists’
explained that they “studied boys’ and girls’ habits” and
asked both classes (in Catalonia and Austria) if they
would be willing to help, thereby emotionally engaging
the students in the project and building up anticipation
and motivation for learning. These avatars, along with
other specially created personalities, were used to create
machinima — short video clips filmed in a virtual world

Fig. 1. Examples of Flashcards

LICE BY MELDOC
LICE
RED EYES 2y MELBOO
RED EYES

Wil TP (i

RASH 8Y miLboO

Lid Bt L ey

£Y alLhso

W A e
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(in this case, Second Life) — which were then used for  students to engage with their online mates in authentic
interactive listening activities that focused the students’ ~ communication — whether introducing themselves of
attention on categorizing habits (e.g. smoking is not a  co-constructing knowledge through shared information
healthy habit) and recognizing types of habits (good and about the target content between the two classes. The
bad) and the symptoms (problems) related to certain bad design of the project ensured that there was a real
habits and (good consequences) of healthy habits. purpose for the students to use the target language

Fig. 2. Images taken from machinima clips

‘rushun your teeth ev
%
3 :
-

Avatars talk about good & bhad habits

Voice Over Internet Protocol (VOIP) was another  (communicating real ideas) and also reinforced the use
technology that was integrated into the learning process of English as a means of authentic communication with
and which was especially important for promoting oral  others who donot share the same language. The students
production by the students. In this case, free Skype soon came to realize that they had to use English, as it
software was employed for videoconferencing _allowing ~ was the only way to converse with their online peers.
the teachers to create periodic events that obliged

3. Image from the first videoconference

Fig g

APAC - ELT JOURNAL /37



Project Implementation

The project was carried out during ten weeks
in the 2011-2012 academic year. In a nutshell, students
were asked to become ‘little scientists’ in order to help
out Dr. Albert and Dr. Stella (the avatar scientists) in
their observations of three case studies (other ‘teen’
avatars created for the project). In order to do so, the
crucial information that they would need to understand
was introduced gradually through the aforementioned
flashcard images, along with worksheets to provide a
framework for required language structures. A general
outline of the activities is as follows (it should be noted,
however, that some activities overlapped and/or were
repeated).

Students were first introduced to the project
through a short ‘machinima’. In this first clip, the two
scientist avatars (Dr. Stella and Dr. Albert) purposefully
greeted the participating teachers by name, in order to
engage the students on a personal level and to personalize
the learning context. In this same clip, the two avatars
explained: who they were (their names), what they were
(scientists who study good and bad habits) and what they
did in order to study these habits (observation of boys’
and girls’ different habits, both healthy and unhealthy).

The scientist avatars then told the students that
they needed assistance and asked the students in the two
schools if they would be willing to help (videotapes of
the students’ reactions
show a resoundingly
enthusiastic affirmation).
The scientist avatars
went on to outline the
type of help they would
need;  basically  the
students were to help in
‘collecting data’ through
case study observation.

-

seventy slides that all repeat name, age and where they
are from can become tedious, so students were asked
to briefly explain something special about themselves).
Once the students were more familiar with each other,
the project moved on to focus on more content.

Through new machinima (produced in teacher
education courses by student-teachers learning to
become EFL teachers), students learnt to recognize,
name and classify different habits (e.g. smoking, eating
lots of vegetables, etc.). This was complemented by
activities that used the flashcards, and, at the same time,
students began making associations between different
types of habits and possible consequences (through the
use of worksheets and general classroom discussion).

Next, working in small groups, students were
given three cases to observe as ‘scientists’ in order to
gather data about the subjects’ good and bad habits. The
case studies (again, using machinima) consisted of Dr.
Stella and Dr. Albert ‘interviewing’ three ‘teen avatars’
about their habits. The ‘interviews’ took place over three
consecutive times. In each case, the ‘subjects’ had a few
healthy habits and a predominant ‘bad habit’. To give
an example, Gameboy Gary was addicted to videogames
and subsequently did not sleep enough, had a backache,
red eyes and so forth. His problems grew worse over
each interview.

Fig. 4. Dr. Stella interviews Gameboy Gary

At the same
time, the collaborative
element of the project
was brought into play
by introducing the two
classes. This was done
both asynchronously
through individually
produced online, voice-
animated  presentations
(the online platform
Voicethread was used) along with photo ‘ID cards’ with
text descriptions; and synchronously through a whole-
class videoconference. The impetus for oral production
of the target language was reinforced by the need to think
of ‘unique’ features about themselves to be included in
the Voicethreads (no matter how short the oral texts,

Because each group was watching a different
case, the information gathered was different for each
group (although in larger groups, the cases were
repeated). Also, in the two schools (Catalonia and
Austria) the cases were slightly different for each
school. Thus, in the end, each group had gathered
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different information (although language use in all the
cases was similar and the dialogues were written in such
a way that they would be familiar to the production and
use the students had already been exposed to in previous
sessions).

Next, using the information gathered from their
observations, the classes exchanged information about
the cases, filling each other in about missing information,
and then putting forth ideas for the ‘subjects’ to improve
detected bad habits. Following this, the students
combined the information to make suggestions on how
the ‘subject’ avatars might improve their habits (e.g. He
should sleep eight hours a day) and these suggestions
were ‘communicated’ to Dr. Stella and Dr. Albert.

Fig. 5. Worksheet for suegestions for Smelly Susan
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The results of their suggestions were made
evident by the avatar scientists (again through
machinima) to ensure that the learners were aware of
the impact of their communicative efforts. The final
step, and as a means of assessing the learning that took
place, Dr. Stella and Dr. Albert invited the two schools
to participate in an ‘online talk show’ in which, as
experts, the students were asked increasingly difficult
questions about the language and content that they had
been exploring throughout the project. A final individual
evaluation was also given to the students, based on the
vocabulary and concepts learnt during the project.

Fig. 6. Examples of Individual Assessment
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In summary, the project was divided into four
main domains or phases, although, as in any learning
process, the implementation cannot be considered as
linear as there is always iteration, and circular take-up
of the input and communicative use of the input.

Phase 1: Introductions (first videoconference
to get to know online peers and
first machinima to meet the avatar
scientists and learn about the project
expectations).
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Phase 2: Learning of specific vocabulary about
healthy and unhealthy habits through
the use of different resources such as
avatars, flashcards, posters, and games.

Phase 3: Conceptualizing healthy and unhealthy
habits (making links between language
and content) through case observations,
revision, and exchange of information
with online partners.

Phase 4: Connecting results with healthy
and unhealthy habits, ending up in
recommendations, final results, and
assimilation of what the students had
learnt.

Conclusions

While it has almost become a cliché to
emphasize the necessity of integrating technology into
language teaching in today’s society, it still remains
a pending issue. Even as interest and enthusiasm for
the use of computer-mediated communication and
social networking has grown, there is still concern that
there is not enough research and practice on how to
systematically and effectively integrate technology into
language teaching (Hubbard, 2009).

That is why our project has been articulated
through technologies such as Second Life and Skype
and has been designed as a transdisciplinary project that
engages students, not only in authentic communicative
events, but also in challenging cognitive reflection about
‘real-life” issues and motivating them to explore future
activities. By encouraging students to ‘act’ as scientists,
they could explore cause-and-effect relationships of
different habits while learning to learn, that is, while
fomenting research habits for life-long learning.
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